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Introductlon -

‘l -

",Occupational Survival Skills are concerned with the "human" aspects of
S ' ' ¥

working in ofganizations.l These '"human' aspects may be as important, or
even more important, than the ''technical" aspects of work. Thé curriculum
guide Methods and:Materials for Teachlng Occupatlonal Surv1va1 Skills is a

. i Y
resource for 1nstructors who are (a) preparing young people -with entry level

skllls,or'(b)’helping people in the work force improve their present work
. o f .
skills. Attitudes, perceptions, and motivations of people!toward work are

important to their survival in occupations. Rather than q%ncentrating on

A
specific’ technical skills, the emphasis of tHese curricul m materials is on

acquiring . conceptual skills Such as planning, communicat En,and problem N
solving.
' 4

- . - ﬂ
- Teaching Occupational Survival Skills - /
B . ' . / .
" A primary element in teaching Occupational Survivjl Skills is activs

-«

v ——

student involvement in the teaching-learning process..

fl

fTherefore, a highly

4 -

the Human Aspects of
Vol. 52, No. 8,

et

lRobért E. Nelson, ['Survival Skills: Mastering
Work." American Vocational Journal, November, 1977,
PP, 64-66. :

! > -
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. Pt
action-oriented apprqoach has been developed, using three general types of ‘

activities to stimulate student involvement: .
: . :

i; Individualized activities which encouraée éelf examination.' Students
/
act, in part, as their own teachers. Tbe/learﬁingﬂprodess is mostly
internél, with the materials and the instructor sfimulating studenté'
to examine and evaluate themselves in relation to work situations.
2. ‘Activities which involve interaction among students -and interaction
- _ offstudeﬁts with a variety of community resources. By sharing ’
knowledge, experience, and persona} réactions, students act as peer

teachers for each other. The instructor assists studgnts by acting

as a participant and facilitator. -

3; Activities which involve‘the analysié and synthesis of;broblems

provide opportunities for students to gain valuable experience and

. <
practice which will -be useful to thefﬁin work situations as well as

Al

4
.

in other life situations.

-~

1, Instructional Modules

"The curriculum guide Methods and Materials for Teaching Occupational ' oo

Survival Skills is divided into twelve instructional modules:
Working in Organizations 7
Motivation for Work - ¢
Understanding Self . o
Interpersonal Relations ‘
Effective Communications b ’ ' X ~
Using Creativity at Work
Problem S6lving -

', Authority and Responsibility )
Leadqrship - —. -~
Coping with Conflict : ] .
Coping with Change ) ' - .
Adapting and Planning for the Future S v . -

.

, ) - . . K -
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‘ A test section for student evaluation is also included with the instructional

materials.

a -
7
<

The cover sheet of" each module includes the overall module objective,
R

&
a listing of session topics, and an illustration pertlnent to the module.

This page can be used to make a transparency to introduce the module. The

second item included in each module is.an overview of the module topic.. The

v

r) 3 ) > ' ’ r)
overviews are primarily for the teacher; howewer, the overviews have been

e

Ptable for luse as handouts to

<

written at"a reading level Yhich makes them s

orient students to the contént of the modules. T :,,
/}' - Module Components o
Each module is divided into five or mpre.sessions. Each session can be
‘ coépleted in approximately fifty miputes of class time. Each session is

arranged according to the following components;

- I . ’ .
. - TOPIC ) . 2o

. OBJECTIVE
SURVIVAL SKILLS EMPHASIZED
IMPORTANCE 4
MATERTALS AND EQUIPMENT ' .
ACTIVITY R ) :
. FOLLOW-UP ' : . :
! ’

Each session deals with a particular TOPIC. Eat¢h session TOPIC pertains
’ ) 5o . T

to a speqific aspect of the module objective. N

/ . * ! > . =

The OBJECTIVES of the sessions are mostly affective in nature, although

g of‘specific

some emphagis is placed onz&agnitiée objeCtives,' -
KILLS EMPHASIZED includes a llstjg

The heading SURVIVAL

‘.
e '

skills contalned in the lesson (see Devel&hment of the Modules on page 10

for ;a further explanation of tRe specific occupational'survival sgills):

Getting along with othegs ' N . g .
: unctuality -- R i 7 K R :
o Following)fnstructions < . v , = S
: ! . . v - : o T
. . o SN * INTRQDUCTION




The SURVIVAL SKILLS EMPH?@IZE]B are highlighted in this manner to alert the
instructor, to specific ékills which should receive extra attention during
- . VR : o
the.class period. These skills may be listed on the chalkboard or they may

be diScdssed as part of the activity. The SURVIVAL SKILLS EMPHASIZED are

>

] highlighted in both the content and the procéss of the sessions. ‘For example,
the skill, "following -instructions" might be emphésized in a case stu&y which ;:)
describes the'problems of a worker who has difficulty following instructions;

or it might be emphasized in an activity in which students must follow specific
L : B
instructions. Students should be encouraged to consider how the skills listed?®

N%;ﬁ/’—Yelateato the class activities. At the end of tﬁe‘flass period, the instructor

>

P
i

[

may wish to reyiew the skills listed to provide closure for the session.
r - : :

. - IMPORTANCE is a summary %; the reasons for studying a bartiédlar topid(/

:Thé instructor may wish to share the IMPORTANCE information with students
- . ’ . ¢ Pad

to help them understand the pﬁrpoée;Of an activity. This. may be done at thé

beginnirrg of the session to introducé}students‘td the sé€ssion; or it may be

used as a summary at the end of the Session.
\

, MATE%IALS AND EQUIPMENT are listed for the instructor's convenience. ) "

~ A copy of each Student Worksheet, Transparency, Handout, or other materials

needed can be found at. the end of the session; The Student Wbrksheets have . vf(

o L.

_ been ddsigndd to be réproduced for individual students. The worksheets can

-~

be made into transparencies so students can respond to the warksheét informa-
L ) X Q

., X = :
tion as a group discussion‘agtivity or individualdy writing the responses on

separate sheets of paper. A - ‘ o

’
v . N -

v
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in any day which is appropriate to‘tﬁeir classes.

The ACTIVITY section includes a step-by-step description of how to
44 : . : .

' e “s R . . 8 . . g l
conduct each activity. Discussion questions and guidelines are included to

help the instructor to cover the important points of the activity. In addition,

~

some activities have one or more VARIATIONS in order to make the activities as’

V3
»

versatile as possible. Instructors are-also encouraged to adapt the activities

»

Th& FOLLOW-UP section includes discussion questions or other material

the instructor can use to assist students in summarizing and evaluating their

-

experiences during the activity. The depth of FOLLOW-UP questions used in a

particular class should be determined by the grade and ability\level of

% -

- students. Fle%ibility with the FOLLOW-UP section allows the teacher to uase

[N

Y
the activity in various, educational programs from junior high-school to adult

e

education. Inst:ucq?rs mai also wish to supplement the FOLLOW-UP with materials’

e

which- are pertinent to their particular classes.

The last page of each module lists resources teachers may wish te use
I /‘ ‘ . 2
to supplement the module act;yities. The resources listed have been selected

to be 'of practical use to teachers. These resources include activities,
" A3

N

reading materials and audiovisual aids which may be helpful te students.

ERIC

Aruitoxt provided by Eic:

1 : . ) .
¢ - :
Teachers are encouraged to use these resources as well as other%resources

Ll

provide experiences which will be meaﬁingful to their particular classes.
. r—— '

.

<

Tests - ' . o ..

The last section of the currictulym guide contains tests for each of the

»

¥ - .
twelve modules. The individual module tests can be used to evaluate student

performance after completing each module.‘ A sixteenitem multiple ch?ice
. C oy N « ¢ . }

[ ‘4

o BN T
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‘test was constructed for each of the twelve modules. Test items were ' ‘
formulated at the knowledge,ﬂcomprehension, application, and anélysis levéfé
f the cbgnitive dgmain of the-Taxonbmy of Educétional Objectives; ST
' The use of mulfiple choice itemsvfor the ‘module tests offers the
instructor an opportﬁnity to evaluategyfudeﬁt ﬁefformance in an-objective
. manner. Instructors are encouraged to use other methods to evaluate student
performgnce in conjunction with the éésts. The case p;gblems inéludedlin the
modules may 5éeused as an alternative methéld of evaluating sthdeﬁt performance.
Observation of student in&@lvément'in clasé activities may be used to evaluape
students' affective responses. > f '
A nggber of standardized'tests are évailable.to measure studentsf

B

affective responses toward work. For example Ehe'Career Maturity Inventory- ,: A

e

. 3 . '
Attitude Scale” might be used as a pre-test and a post—stt to

. ~S
help evaluate the outcomes of teaching occupafional ;urvival.skillg;

Need for Teaching Occupatipnal Survival Skills

A wealth of,materials and techniques have been dé;eloped in the past to

>

teach vocational and technical skills. In addition,‘many resources are
4 : . 1}

available :to ﬁelp students acquire job-seeking skilds. . However;BOébupational
. . ' g, / ErS

Survival Skills focus on yet another dimension of career preparations -- the

-

skills workers need to maintain themselves in ocqupations once they are employed.

¥

»
. , -
v . - #
.

\

W

N

-

v 2B_3 S. Bloom{ et al, Taxonomy of Educational Objectives: _f: New York:
David ‘McKay Company, Inc., 1956. ) ' N
. . . . I
. ?J. O._Crites, Career Maturity Inventory-Attitude Scale. DelMonté Research® *
Park, Montery, California: CTB/McGraw-Hill, 1973. ' - . . ,f
( ‘ e S . N ’\ : 3
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'exploégon. For example{‘about half of whaé students learn today may be

. ’ o \\\\. ) ‘
" S i w, ’ » :
. Work continues to be a central activity infpeople’s lives-despite

~

changes in (a) attltudes sof workers, (b) econ6m1cfcond1t10ns, and (c) soc1al

demands. Work is’ not only necessary for economic survival but work is also.

R

a means of achieving self-fulfillment. Work is eSSéh£1a1 for 11V1ng in our

society. Many aSpects of daily living depend on a person 's' work env1ronmeph¢

~

.
and part1cularly on the satisfaction and enjoyment a person ?glns from work. <

o i

s
Ayl

Changes in WOrk Sutuatnons , .

Recent advances-ln American technology have created a complex situation

* " - ‘;_ - \ -

for workers. The transitions from an agrarian to an industrial society during -,

the nineteenth centry, .and more recently to a technological society, have .

- .

F v »
had_a great impact on methods of doing work. Durlng the past ten years there

have been far-reachlng changes in work 1tself and the meanlng of work to

- -

individuals. However, there appears to -be no forSeeable end to work, no

P
. ' — s 7 L [

o .
crisis of di#scontented workers, ‘and no sweeplng humanization of jobs hn the
* e

near . future. Work contlnues to be: an 1mportant aSpect of\our llves and ' é

people are begoming more and more concerned about hew their work can fulfill "

sone of *he1r llle ooals. - . ) ‘

.,‘" . ¢ ’ '

Responsibility of the Schools  ~ . . s '
Part of the responsibility for preparing people for work rests with o

the schools. 1In many respects, the schools must bridge the gap between ///A\\\

the pr1vate lives of Eaﬁrtxes and the work of s0c1ety. Modern technology
poses problems for the schools.:. One problem is relateds to the knowledge
s

obsolete within ten years, and abont half of what they will mneed to know
Y : - ; ’

t

+

.
N

terf years,from now is not known fooay. " ' . ) ' —

- / . . .
% S PR <:A o : _
- s h - » : ’s' . . ‘h s
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w

llfetlme during the flrst L& to 20 years ‘of the1r llves. This'education

v
P . o ML I ’ = ! '

preparedrthem both for an occupatlon and for adult membershlp in soc1ety

- ’ 'i -

' . . v . .
_However, educators are now faced w1th the challenge of prepar1ng students L

. . : - . ‘

_ o ‘ R . . )
' for an uncertain future. Becau&e changes are occurring so rapidly, students

need to'acquire different types of skills to help themfcope'withlthese

»

changes. Beyond adequate levels of technical skills and opportunitiés for™

R '_ . vt : ' : > o .-‘ R
placement;;educators need to help students develop certain attitudes, per-— . -

ceptions, and motivations regarding employment . { ' S

Occupatlonal Mobllity

One llkely resu}t ot ;apld changeels an 1ncreaS1ng rate of occupatlonal
mobility. Since new occupations are quickly arising and other occupations

are becoming obsolbte workers need to pr&pare themselves for a ser1es of e

-occupations rather than Just one occupatlon. In addltlon, worker's may w1sh

r) to change occupatlonsﬂln order to achieve certain personal and work goals.
[N - ' o ‘ . : : ’ . T
Young people who are preparing to enter the work force neéd to have the ,

future9> In addition, adults now in the work force need to be able toiadapt
to rapid change. ' l . o
Educational Approach e .

. Career education is one approach used by educators. to help-prepare

>

students for their. future occupatlons. The concept of career: educatlon may
- . &v

be divided into three phases. The first phase involves career aWareneSS'_“
actiyities beginning -in the elementary grades to introduce students to the

world of ‘work and career opportunities. Through career’exploration activities .

:
.

8 INTRODUCTION . ,
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. ) .*m "'v o Co - ‘ ~aN X *
during ‘the sccond phase; students begln planning for eventual career choices.

F nally, technldal sklll development is emphasizeﬁ.during'the third phase !
s » ' oo X\

wh1ch is the career preparatlon stag . -
r v‘r N ..(_‘ ]

. - .
! Through career. education students gain knowledge about the world wf

‘¢

l

. 1]

' ‘ N . . ) .
aspects of work, which are impoftant in maintadining an occupation, are often

' work whlch'wlll help them make informed career Choices; Howi:er, the humanistic

neglected in many formal educational progdams. In addition to technical skills,

workers need to develop the ab111ty to adapt and grow in thflr occupatlons. A
3 ] .

They also. need skllls which w1ll permit them to move from one occupation to

4
another with a minimum of retraining. WOrkers‘need to develop skills which

- ~

Twill help them to live satisfying personal"and work lives. The Qccupational

~

-Survival Skills mo7ules have been developed to address these needs.

, SkI"S Needed by Workers

Three general categor1es of Skllls are needed by workers: human

relations skills, organlzatlonal skills,-and coping skills.

.

X

e Human relatlons skills are basic to all human interactlons, both on )

.,

and off the JOb. Whlle techn1cal skills are essential bn4the JOb -

/
1nterpersona1 problems are frequent reasons for conflict and JOb dis- o

o, ﬁ{’ . | | .
:satlsfactlon. Workers needtx)have knowledge-of human behavior and

how relatlons between people affect productivity and personal well—h

£

be1ng Effective 1nterpersonal skills can be developed through an

‘understanding of self and others. Communlcatlon.skill, another aspect,

_of human relations, is also-important for workers at all levels.

~ = . : ’ ) ‘/'~ .
s ‘ » L S ) oY
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‘Development of the Modules -

'educatdrs and students. ' A list of over 500 Skills was compiled. An analysis

.o O:ganlzational sklfls are also importaﬁt to success in an occupation.

) ot

// Iﬁ order to understand the impor&gnce of . ind1v1dua1 Jgﬁé)withln an -

3 B . N -

organfzation, workers should be'aware of therreasons for formin organi-

, ~ i

zations and what happens in organiza;ions., Workers should-also*nnder—
" U B . » ) . f . -»4 . i $

. - . .
stand why people work and the factors which motivate people to do tueir

best work. ‘Skills in créativity, problem 'solving, and decision making
are also importaﬁt to occupational success. o

; ® Coping skills enable workérs to meet unekpected problems or difficult
situations 4in ways which are mutually acceptable. Workers should be

aware of possible future trends which will affect‘thEir.pérSOﬁal lives
as well as their work, Even moré important, however, is that workers

should be prepared to identify, confront, ard help solve problems re- (
BV N . N

Psulting'froQéghanges within their Qrganizatiohs as well as changes v {5""
brought about by a variety of forces in the environment which affect”
organizations. KJJ ‘ S !

4 - . v

The inigial task in develdping,ﬁhe Occupationai-Survivél—Skills-modules

was to identify the competencies that '‘workers need in order to maintain an

¢
, .

occupation. This was accomplished through an extensivé#survey of current '

@eccupational literature, as well as information obtained from workers,

w

’

aRobert E. Nelson, "Model fot Development and Implementation of General
Occupatlonal Skills and Attitudes," International Journal of Instructional
Medla, Vol. 4, No. 2, 1976-77, PP 175-184. ‘ :

'

-

E3 ) - . - o -
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,

" '
are necessary for minimum acceptable performance in an occupation'

(N

&

VOO WRN -

. .dependability “

Vo

?unctuality < ’
getting along with othérs
working as a team member'’
organizing the work activities of others
understanding written 1nformation ’
Pasic writing skills

basic speaking skills

being neat and cl®an in appearance
maintaining good health

knowing your strengths and weaknesses
‘giving an honest day's work

loyalty to your. ofganization

making independent decisions

using initiative and imagination
knowing what is expected

basic arithmetic skills .

knowing how to use materials and equipmegt
locating ingormation :
haying specialized training

knowledge of operating procedures
following instructions

working without close superv151on

working under pressure ‘

adJustlng to work 51tuatlgnL

managing time and materials’ effectlvely
folloﬁ&pg safety regulations

-

}
Research on Occupational Survival Skills

ot

$

’of thlS list by over 300 persons resulted in a list of 27 basic skills whlch

N

.

’ r

A study was conducted to determine how important workers consider each,

e,

5-Sharon'Lund 0'Neil,

‘'see Sharon Lund O'Neil and Robert E. Nelson,
Factors—-Occupational Survival Skills," Journa

v

: . . . e . , ‘ ; 5
. of these 27 basic skills in maintaining their own occupationms.

The study

"Worker Perceptions of-Skills Necessary.for Survival
'in ‘the World of Work.'" Ph.D. dissertation, UniWersity of.<Illinois, 1976. Also

"C%%eer Maintenance and Mobility
of Vocational Education

Research, Spring, 1976, Vol. I, No. 2, pp. 1-19; '"Worker Perceptions of

Occupatfonal Survival Skills,"

Winter,

..As a Combination of Skills,
Vol. XX, No. 1, pp. 13-19.

Journal of Industrial Teacher Education,
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]

1977, Vol. 14, No. 2, pp. 34~42; 'Workers View Occupational Survival
Delta Pi Epsilon Journal, January, 1978,
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revealed that although there»were some diﬁferences among}%he opinions of

,__/ . B ~®
- .. \
. .

> different‘occupational groups,\most ot the skilkﬁ'were considered important

) by norhersjregardlessipf their occupations.’J , E - ‘ p : | \\'_- . a
Lk ;'\Two—additional studiesuwere conducqﬁdéto‘determine thenopinions‘of -, | -
(ij—\ (a) students and parents,6 and'(b§ teachers,'counselors; and school,adminis-' , .o

. \ - - B o
trators?iregarding‘the importance of teaching occupational survival skil)s. ‘ .

vy high degree of agreement'among'the different educational groups indicated
\ "dk
that thdse groups felt. that certain skills should be tauggt in the schools.
'
However, differences did exist between the opinions of workers and the various

educational groups regarding the’importancebofVspecific sKills.®

S

Instructional Strategies ’ o~ ' - : , ’(/
. : e .
, A final study- was conducted to determ ne what 1nstructional strategies
) : « *- , .
teachers would be ﬁost-likely to use,for.teaching occupational survivalesk_ills.‘9

G s ";’ : ‘ b
. 1@&.; - i , - p )
Thomas J. Sganlan, "A Sﬁudy to Déetermine the Opinioné of Scudents and :
Parents Concernlq Teanhi g;of Skills Necessary' for Survival in the T
World of Work." ub shed 1 if thesis, University of Illinois, 1976.
Also see Robert E Nekl zpk . Thomd §.”Scanlan, "Parents' and Students’ »
Peréeptions" of ccupat 1», rviMal®Skills," Vocational Guidance Quarterly,
March, 1977, Volume 25Ngﬁ¥ 3Pk ) | '

N 7Kenf/; Frison, "A Study to Determ ne the Opinions of School Personnel
Concernigg the Teaching of Skills Necess#Ty for Survival in the World of
Work." published master's thesis, University of Illinois, 1975.

8Robert E Nelson, "Comparison of Perceptions Concerning Occupational
Survival Skills, Journal of Studies in Technical Careers, pending publication.

gJoyce Nies Richardson, "A Study to Identify the Instructional Strateg1es
Teachers Would Be.Most Likely to Use to Teach the Skills‘Necessary for
Survival in the World of Work." Unpublished master's thesis, 1976. Also
see Robert E. Neigon and Joyce Nies Richardson, "Instructional Techhiques -
for Teaching Essefitial Work Skills Journal of Industrial Teacheér Education,
pending publication. o, ‘ /
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‘ The results of th1s study ‘in icated that teaching strategies vary with the

. speciflc content be1ng taug t. Overall, the teachers’ surveyed favored

are actively 1nvolved and interact with each

\1

strategies in which st dent

other e study also indiRated speclfic teachlng strategies such as’ group
“\

- ,dlscuss1on, problem sofv1ng, anfl role-playing were’considered by t&eachers to
' ’ i ’ WY .

. be most_appropriate for teaching the confent areas intluded in the occupa”'onal
survivdl skills. Some examples of strategies enployed in the modules include
. . L :
F:E \
the following:

¢ “eRole playing is included to allow students tofexplore different kinds

of behavior, and to exherience the feelings that may arise in work
. . . * » ‘ -/~ : ) / v
situations. . 7 .
. . . @\l -
. s
eCase studies are used to allow students to practice problem ident1f1—

‘ catlon and ‘problem solving skills/1n true-to-life situations.

OGames are employ¢d to illustrate specific kinds of behavior and inter-

4

actions which stydents are likely to encounter on the job.
x 1 2 N = .

®Group discussions are used to encourage studepfs to examine their own
. "~ thoughts and attitudes, and compare them to the thoughts and attitudes
A S - - .

- - «of others,

s o I
- , . s
OInd1v1dual self examination acPayltles are designed to help students

N ;‘.!h' o e,

o
become - aware of the1r own - fee11ngs, attitudes, and behav1or and allow

them to decide on changes they may wish to make.

1
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I YN , ~Because the 27 occupational survival skills' which had been {dentifded
. e \ . b
e wlre too narrow in.§cope to-be taught as individual units of study§\12 broader
) . \ R : - :

a
ey

C topics for instruction were developed td\Bé used as~modules‘9f instruction.

. These 12 top1¢s were selected so that the specifijc surv1va1 SklllS cQ\gdmbe -
integrated into them. The 12 modu1e topics\\Hentified'below attempt to *

provide answers to the following questions relating to ‘work.

N . {
e Working in Organizations: Why do people start organizations? Why do
S . ' '
people join organizations? How do organizations work? What are some.

/ T,prob'lems of w%pggng in an orginization? How can these problems be
solved? : ' ' #,
N e Motivation for Work: What . .civation? - What is work? Why‘do peop

work? What makes people try to do their best at,work? How can workers
. & .
achieve satisfaction in their work?

’ ' 4

¢ Understanding Self: How do we see ourselves? How do our-self concepts

~7

affect our work? How can workers' fee%lng affect their work? How do

people's values affect them in work 51tuatioFs7 , .

. v _ ' B A | o
- ¢ Interpersonal Relations: How do feelings affect interpersonal relations?

. . Ty )
~, How do people's motives affect their relationships with others? Why are

-

v relationships with others important in work situations? How can inter-

personal relations be improved? °

' LI ) A '.,, '
e Effective Communications: What is involved in the comgunication process?

o

Why is effective .communication important on the job? What are some

f o
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‘ \--\,_‘,/ barriers to communication? Why is it i portant to write;y Z“ead, and
speak well on the job?

- B . - )

]

r

\
° Creatiyitz What is creativity° Why_is creaﬁivity Jmportant to job
v ) success° What are spec1fic way//gfobelng creat1Ve in worﬁlsituatlons°A

S

- § How can a creative worker be helpfu} to the organlzation?‘

/
-
i

7

e Authority anH Responsibility: What As - author1ty° Why do certain pgople

. ) in work situations have author1ty° Why do people accept authority at

/

work? What does'job responsibi#ity mean? What do employersgexpect of

£
workers? How ~an people be redponsible workers?
. - : N
A

. Problem‘Solving: What are thé steps fb”problem,sqlving? How can

l

K73

problems at work be identified and solved? How can workers use the

&

‘ problem solving approach in’ their jobs? B 7
' ' ‘. '

. ; _ :
e Coping with Conflict: ant,is'conflict? How do conflicts arise in work

— ' situations? What are the basic sources of conflict? How can conflicts
. . o \ : . .
. N . - . N 7 ,
“ be resolved? How can conflicts be prevented? ' ‘
[ : .

. LeadershiF: What skills does a good leader need to have? What are the
a N . : ) v . L . .
styles of leadership? What makes a supervisor a good leader? How can

,‘y' : léadership qualitig% be developed?
' .. ® Coping with Chaggé: Is chan;Z\inevitable?, Why do people accept or \&_

reject changes?;?How'do changes in work affect the lifestyles of workers?
Can some éhangés be anticipated? Why can some workers accept changes more

o ~ ; - .
-easily than others? How can wonke?s cope with changes at work?

}
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. Adapting and Planninggfor the Future' What maJOr changes are likely to,

o'

~ - g
occur in workigg.pa;;erns in the future? How can changes in WOrk be{:, I

anticipated? How will workers be affected by these changing patterns

C N g‘l ﬂnlwork? How can workers plar\their lryes in terms of possible changes?' HC .
o Sources of Materials - | S R -
.1’ %‘ Materials that are relevant to the teach1ng of occupational surv1Jal o

‘ . X .

skills are available in bits.and pieces from a variety of sources. Psychologists,
sociologists, economists, and e&ucators have all contriguted to knowledge‘and‘
_approaches which appl& to the teaching of occupational survival skills. The
diffusion of the materials had made it very difficult for teachers and stndents
to find nseful materials. The task of the Occupational Survival Skills project
staff, therefore, was to gnthcr.materials from different sources, and adapt
them fcr use in teaching. The adaptations were specifically aimed_towarq_._

-

making the materials ‘easy to\use, effectiVe;facceptable to teachers, and at - " ;

‘ J
approprféte reading and conceptual levels for students. - The materials were
developed in modular form and then field tested to discover needed improvements

1
. y

Field Testing the Mocf'w@u' r ‘ '

N

" N N »l g
Teachers in a variety of academic and vocational field% were Instrumental
B R . . e
in field testing and suggesting imﬁrovements.for the modules. The responses
. ‘ | e ;

of students during field testing were valuable in providing the project staff

with guidelines for needed revisions. The modules were revised and rewritten ' 5y

on the basis,of the,feedback received from students and teachers duringrfield

¢ .

testing.
— 4 — . -~
C
‘ N ; ‘ R
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The OccupationaLQS&rvival Skills modules hﬁve been used successfukly

\/
with a wide.range of‘ftudents in aﬁvqriety of edncational settings. Various

L4

, /, . .
‘segments of the modules have been utllized with stud%nts at educatiohal

\ ; P

.\P

levels ranging“from high.schooi,to adult and continuing edgcatiqﬁnand in

£~

various academic programs$ as well asfvocationai programs.
. N U

settings are listed below:
fo

1. Office occupations classes \\

1

-

. . ’/ I
Some specific 'yﬂ:"

P

\

2. Classes for students with spec1al needs (Secondary Work Experience

Program) )

il

3. Cooperative WOrk Training Programs (CWT)

4. Work Experience and Career Exploration Programs (WECEP)

5. Distributive Education

~

6. Career Education'Progréms

7. Comprehensive Employment and Tréining Act (CETA) Programs

.

- 8. Community College Communications classes

9. Office Management classes

"10. General Business classes

11. Classes in specific business procedures

The Occupational Surviyal Skills modules are suited for use in a wide

4

variety of settings. As is true for most ci)riculum materials, the modules

should not be considered a fixed or rigid course of study.

+

©

should be adapted and used in any manner which meets the‘specific objectives

of teachers and students.

.These materials

A3
§ )
¥
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